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Teacher talk is the language which teachers use to organize and manage the 
second language classrooms and implement their teaching plans (Nunan, 1991). 
Teacher talk is of vital importance and significance in the process of teaching. In 
recent years, the research on teacher talk has gradually brought people's attention, 
since in terms of acquisition, teacher talk is particularly important in an EFL (English 
as a Foreign Language) context, for it is probably the major source of comprehensible 
target language input the learner is likely to receive (Nunan, 1991:189). The quantity 
and quality of teacher talk would influence or even decide the success or failure of the 
classroom teaching (Hakansson, 1986).  
For quite a longtime, china's English classroom is taken up by the teaching 
methods of "teacher-fronted" mode which has now even far-reaching influences on 
current EFL classes. The teaching reform is carried out in most of the foreign 
language schools of colleges and universities since the developing of these aspects 
such as teaching methods and teaching ideas are always the focus of English teachers. 
Over a long period of time, the traditional analysis tended to put focus on the features 
of teacher talk only for language input purpose, namely, instructional purpose. The 
focus was on tempo of speech, intonation, adjustments on the level of vocabulary, 
syntactic structure and text (Chaudron, 1988). However, teacher talk, especially its 
quality, quantity as well as its validity has not been emphasized as it deserves to be. 
Therefore, study in teacher talk in college English classrooms has a favorable 
influence on our teaching practice and is of profound significance. 
The present thesis is going to study teacher talk in College English Classroom 
from the perspective of language acquisition and demonstrate the definition, features 
and functions of teacher talk on the basis of three theoretical frames, namely, 
Krashen's Input Hypothesis, Swain's Output Hypothesis and Long's Interaction 
Theory.  
The research is designed basing on the following four questions relating to 
teacher talk: (1) what is the amount of teacher talk in EFL Classroom and how does 















questions and referential questions used in EFL Classroom and how does teacher's 
questioning influence the classroom interaction? (3)What is the way that teachers give 
feedback to the students and how does teacher's feedback impact on learners' language 
acquisition? (4)What kind of interactional modification is mostly used in the way that 
teachers communicate with the students in the EFL classrooms and how does 
modification affect learners' language acquisition?  
With these questions, this thesis makes an intensive analysis on the amount of 
teacher talk, teacher's questioning, feedback and modification from the point of view 
of second language acquisition, thus putting forward the influence of teacher talk on 
learner's language output, meanwhile, the study may also provide some pedagogical 
suggestions to the Chinese English teachers on what types of teacher talk would be 
beneficial to learners' language acquisition and therefore would be employed in 
College English Classroom teaching. 
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Foreign language classroom is unique in that the language used in class is 
involved in two different ways: the organization and control of the classroom take 
place through language; language is also the actual subject matter that is being taught. 
Therefore how teachers modify their language will determine whether they can 
provide sufficient comprehensible input for learners and whether they can help 
learners elicit sufficient comprehensible output. The learners' successful outcomes 
may depend on the type of language used by the teacher and the type of interactions 
occurring in the classroom. Therefore, teacher talk is of crucial importance for the 
language acquisition of learners. 
The thesis is going to study teacher talk in College English Classroom from the 
perspective of language acquisition. Whether the teacher talk is proper or not will 
have great effect on learners' acquisition. So, it is of great theoretical value and 
practical meaning to study teacher talk in Chinese College English Classroom. From 
the perspective of language acquisition, the following questions deserve a further 
study: what is the amount of teacher talk in College English Classroom in Wenzhou 
Medical College and how does this influence learners' output? What is the frequency 
of display questions and referential questions used by the teachers in College English 
Classroom of Wenzhou Medical College and how do these influence the interaction 
between teachers and students? How do teachers usually give feedback and what is 
the impact on learners' language acquisition? 
For the questions mentioned above, a systematic study of teacher talk for English 
teaching and learners' language acquisition in China is needed. Enlightened by the 
theories of teacher talk analysis and based on the context of college English teaching 
in china, the author is going to design a questionnaire focusing on the teacher talk in 
the intensive reading class of college English. The data will be collected through the 
recording of six classes. In order to ensure the reliability, the author will also take part 
in the classes in which the certain teachers involve, take notes and record videos of 
their actual classroom interactions, thus making a relative fair research of the current 















The current study aims to explore the features of teacher talk in EFL classrooms 
in China, for the specific purpose of improving the teaching effectiveness in Chinese 
College English Classroom and promoting learners' language acquisition, at the same 
time, the study also provide some pedagogical suggestions to the Chinese English 
teachers on what types of teacher talk will be beneficial to learners' language 
acquisition and therefore can be employed in College English Classroom teaching. 
The present thesis comprises five chapters, exclusive of the part of an 
introduction.  
The introduction describes the background, the purpose and the significance of 
the research, and finally presents the structure of the thesis.  
Chapter one concerns the literature review in the fields of teacher talk and second 
language acquisition, as well as the researches on aspects of teacher talk abroad and 
home.  
Chapter two is about some important theories and scholars' studies on teacher 
talk, on which the present thesis is theoretically based.  
Chapter three is a presentation of the research methodology, some detailed 
information of the subjects and methods used in the experiment are also specified in 
this part.  
Chapter four displays the data collected from the observation, provides the 
analysis of the data and presents the attempted discussions. The results diagnosed 
from this data are: (1) The amount of students talk far less than that of the teachers 
and the quality of teacher talk is disagreeable; (2) Display questions are more 
frequently used by teachers than the referential questions to operate the whole process 
of the class; (3) A majority of teachers give positive but simple feedback to students' 
answers or performance. Some suggestions are also presented upon the findings above 
from the perspective of learners' language acquisition. (4)Among the three 
interactional modifications, the mode of confirmation checks are used most frequently, 
followed by comprehension checks. Yet, clarification requests enjoy the least 
frequency used type of modification in the given classes.  
Chapter five is a conclusion which attempts to provide some implications for 
English teaching in universities or colleges, and also the limitations and some 
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Chapter 1 Literature Review 
As the role of interaction has been acknowledged important in our understanding 
how second language is mastered, it is hard to make clear clearly its functions on 
learner’s precise language improvement. It is assumed that conversational 
communication should not be regarded as a way of acquisition, but for potential 
language learning. In effect, every kind of second language classroom activity has 
communication between teachers and students or among students themselves. Teacher 
talk, what the teacher speaks in SLA (Second Language Acquisition) classroom, is of 
vital importance both for the organization of the classroom and for the processes of 
students' second language acquisition.  
There have been many studies on Teacher Talk over the past decades, which is 
also the focus of this thesis. So an overview of the previous researches on Teacher 
Talk abroad and at home will be given as follows. Of course, the general conception 
of teacher talk and its studies are to be presented in this part. 
The second section will be a review of the researches that looks into the main 
aspects of teacher talk: the amount of teacher talk, teacher’s question, teacher 
feedback, and modification of teacher talk, which constitutes the object of the present 
research.     
1.1. General Conceptions of Teacher Talk 
1.1.1 Definition of Teacher Talk 
In Longman Dictionary of Language Teaching and Applied Linguistics, the 
definition of Teacher Talk is “that variety of language sometimes used by teachers 
when they are in the process of teaching. In trying to communicate with learners, 
teachers often simplify their speech, giving it many of the characteristics of Foreigner 
Talk and other simplified styles of speech addressed to language learners (Richards, et 
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Chaudron (1983:127-143) concludes and classifies teacher talk from the 
perspective of linguistic, which reveals its characteristics in pronunciation, vocabulary, 
syntax and texture. He mentions that in foreign language teaching classrooms, the 
teachers often pronounce exaggeratedly in pronunciation. They either delay the pauses, 
or slow the speed, or raise the sound. They usually pronounce vowels clearly, and 
make few consonant links. In vocabulary, they try to use as many simple words as 
possible, rarely using the oral style, few infinitives and abbreviations, etc. In syntax, 
they use short sentences, few complex sentences, heavy use of the present tense and 
complete sentence structures because they are afraid that the students cannot 
understand. The speed of delivering information is slower than ordinary speed by a 
half or a third. In texture, a lot of first persons, many suggestive utterance activities, 
dialogues, and self-repetitions can be found. 
From the above point of view, it can be concluded that teachers teaching foreign 
language speak a kind of language which is revised and simplified on pronunciation, 
vocabulary, syntax and discourses. Hakansson (1986) holds teacher talk in language 
classrooms is considered as a crucial element that affects and determines the 
effectiveness of classroom teaching.  
Nunan (1991) claims that teacher talk is very important for both classroom 
teaching organization and students' language learning in the process of foreign 
language learning and second language acquisition in that teacher talk is an 
instrument of implementing teaching plan, and also the main source of language input 
for foreign language learners in the language classroom.  
Ellis (1994) clarifies that teachers address classroom language learners 
differently from the way that they address other kinds of classroom learners. They 
adjust their utterances to both language form and language function in order to 
facilitate classroom communication. These adjustments are regarded as teacher talk. 
Teacher talk also refers to the amount of speech produced by the teacher rather than 
by the learners in foreign language learning classroom.  
These definitions can actually help us understand what teacher talk is, however, 
teacher talk in Chinese English Classroom has its unique features, since what we say 
and what we teach are both the target language--English. Therefore, as English 
teachers, some effective teacher talk strategies can be employed to improve the 
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1.1.2 Characteristics of Teacher Talk 
According to Ellis (1994), Teacher Talk makes adjustments in the aspects of both 
language form and language function in order to facilitate communication. These 
adjustments are referred to as “Teacher Talk”. Thus Teacher Talk of English is treated 
as a register, with its own specific formal and interactive properties. Teacher Talk of 
English includes classroom English, teacher-student interaction language and the 
language of teachers' modification. Teacher Talk of English is used to instruct 
language communication and organize classroom activities. And the classroom of 
foreign language teaching differs from that of other subjects is that foreign language is 
both the purpose of learning and the medium of teaching.  
Teacher Talk has dual characteristics, in other words, the characteristics in form 
and the characteristic in function. The study of the characteristic in form focuses on 
the research of language input and their adjustments in stress, speed, pause, as well as 
vocabulary, syntax and discourse.  
Chaudron (1988) investigated and researched Teacher Talk and summarized the 
characteristics of Teacher Talk as follows: (1) Pronunciation: Sonorous, articulate, a 
bit exaggerated; underlying the vowels and consonant clusters, without an emphasis 
so much on the received pronunciation as the so called standard pronunciation typical 
of the written English; (2) Vocabulary: Few modifiers to the vocabulary, 
abbreviations or colloquial expressions, but many basic words of neutral color are 
used; (3) Syntax: To the less advanced students, short sentences are used as many as 
possible instead of the complex ones and a great amount of regular structures rather 
than the irregular, not so much in the past tense as in the present tense; (4) Discourse: 
The first person is mostly used, and repetition resorted to explaining things to the less 
advanced students; (5) Other aspects: On the whole, Teacher Talk takes two thirds of 
a period of class, whose main function is to explain, to ask questions, to give feedback, 
to order, to suggest and so on during the process of teaching. 
Chaudron (1988) also found that to the less advanced students, teachers often 
slowed down their speaking speed, made a lot of pauses, and adjusted in 
pronunciation, vocabulary, syntax and discourse according to different needs of 
students and the demonstration and illustration of teaching target.  
The study of the characteristic in function focuses on the amount of teacher talk, 
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well as the forms of feedback that teachers make to the performance of students (Zhou 
Xing et al, 2002).  
Just because of the above characteristics, Teacher Talk has become a special 
register to be studied carefully, and an increasing number of scholars are interested in 
it. From the perspective of linguistics, these studies revealed the characteristics of 
teacher talk in voice, vocabulary, syntax, and discourse, from which we know that 
what the teacher said in the class is a simplified, brief and standard language, as well, 
it is a certain language which is altered in the following items such as voice, 
morphology, syntax and the level of discourse. 
1.1.3 Classification of Teacher Talk 
Traditionally speaking, Teacher Talk can be classified into two kinds: one is 
called content language and the other is medium language. Content language means 
the language which deals with the content of teaching tasks directly, including reading 
loudly the words, phrases, sentences or paragraphs in textbooks, explaining the 
meaning of vocabulary and grammar or telling the background information of certain 
words and expressions, offering further information relating to the passages or 
exercises, teachers' feedback; and the second type, medium language, refers to the 
language used by teacher for greetings, organizing, etc.. 
According to the peculiar cognitive context of Teacher Talk, Thornbury 
(2000:282) separated Teacher Talk into two factors, which are namely communicative 
factors and non-communicative factors. The communicative factors are the languages 
used by teachers in Teacher Talk in order to initiate the conversation, question 
delivery, switch the turn-taking, feedback, discipline regulation, etc. And on the other 
hand, non-communicative factors in Teacher Talk refer to the content language used, 
especially the language of the teaching tasks prescribed in textbooks and other 
English materials; and explanatory medium language is also non-communicative, 
which is used by the teacher to paraphrase words or sentences of texts, illustrate 
grammar rules, and provide further information relating to texts.  
1.1.4 Functions of Teacher Talk 
Teacher talk is just like a joint, which links each of the teacher’s teaching 
methods and helps teachers successfully complete the teaching process. In classroom 













Degree papers are in the “Xiamen University Electronic Theses and Dissertations Database”. Full
texts are available in the following ways: 
1. If your library is a CALIS member libraries, please log on http://etd.calis.edu.cn/ and submit
requests online, or consult the interlibrary loan department in your library. 
2. For users of non-CALIS member libraries, please mail to etd@xmu.edu.cn for delivery details.
厦
门
大
学
博
硕
士
论
文
摘
要
库
